PRINCIPALS
ANNUAL REPORT
For the year ended
December 2021

The purpose of this report is to provide for our school community, a summary of the
schools achievements in relation to its strategic aims and goals.
The report details the most significant accomplishments during the 2021 school
year and is designed to complement the financial statements and other school
documentation such as the school’s charter, strategic plan, 2021 annual plan and
analysis of variance.

2021 Annual Plan - Actual Outcomes
2020 was a year of unprecedented events caused by
the COVID-19 pandemic which resulted in
government directed lockdowns and subsequent
restrictions which had a signiﬁcant impact on both
school operations and student learning. After a long
period of Level 1 living with no restrictions and no
community transmission of Covid-19, we entered the
2021 school year with expectations of a much more
settled year for our school community. Unfortunately,
this was not to be. Auckland was locked down twice
at the start of the year and again for the majority of
Term 3 & 4.
The impact of the start of year lockdowns was particularly disruptive for us as an intermediate school as it affected our
ability to carry out many of the activities that support the smooth transition of our Year 7 students and the building of
positive relationships with both them and their families. Activities week had to be cancelled and the administering of
standardised assessments normally carried out in the ﬁrst week of March had to be delayed. Our programme for the
induction of new teachers was also disrupted.
The lockdown that started on 17 August was lengthy and most students remained learning from home for the majority of
Term 3 & 4. During this period, Screenmeadows became our main platform for learning for all students. Bubble School
opened from Wednesday 22 September for any students who had to work but were unable to arrange an alternative
solution for child care. We had a core group of between 4 - 6 students attending bubble school for the majority of this
period.
Schools were reopened on 22 November for all students and approximately half of our students returned for the last few
weeks of the year, with more Year 8 students returning than Year 7’s. It was initially quite an adjustment for those
students who did return to school as they had to reestablish “back to school” routines after such a lengthy time at home
and adjust to wearing a mask for most of the day. Many students were quite tired and withdrawn. What we noticed,
however, was that these students proved to be really resilient, adjusting quickly and showing a real enjoyment for being
back at school, particularly having the opportunity to socialise again with their peers.
Despite the challenges 2021 presented, Greenmeadows staff did what they always do, rising to the challenge, taking a
strengths based approach and employing a “can do” attitude to ensure we minimised the impact of these lockdowns on
our students education as much as possible. Teachers did an outstanding job of planning and delivering a quality
distance learning programme via Screenmeadows, ably supported by our wonderful support staff. Senior leaders
organised for the contactless delivery of 247 devices to families during the ﬁrst week which enabled all students access to
“Screenmeadows”.
The distance programme offered for students included a blend of online lessons that were delivered via google meet, and
tasks assigned for students via their google classroom which they were able to continue working on independently at
times that worked for them within their whānau bubble. All teachers made great use of a range of apps and digital tools
that were both age appropriate and likely to enhance the learning that was taking place. It was impressive how teachers
thought outside the box to create learning experiences that were meaningful and relevant for students. It wasn’t all
“keep them busy, happy, good” stuff!
Delivering distance learning is not easy for all teachers and the way teachers worked collaboratively enabled a
consistency of practice across all classes. Teachers who were more expert than others provided after school “workshops”
for others in some of the new digitals tools they were using. Others created Screencastify guides to share. Teams
planned together and shared activities. This is a great example of how the school culture supports effective collaboration
to strengthen successful outcomes for our learners.
While the lockdowns were a signiﬁcant aspect of 2021 and deserve special mention, they were not the totality of the year!
Much was still accomplished in relation to our school goals and targets and this report to our community describes these
achievement and outcomes.
Cathy Chalmers
PRINCIPAL

Quality Teaching & Leadership
What were we aiming to achieve in 2021?
●
Dependable overall teacher judgements are made in relation to curriculum levels that are consistent across both
Year 7 and 8 in Reading, Writing and Maths.
●
Literacy learning is relevant and interesting for students and supports further learning across the curriculum.
●
Teacher/kaiako delivery of class literacy programmes is aligned with school expectations (ie is engaging for students
and fosters a love of reading and writing)
●
Teams effectively analyse learner and practice data to identify what this indicates about the teams progress towards
achieving school goals and targets.
●
Te reo Māori and tikanga Māori is meaningfully incorporated into the everyday life of the classroom and school.
●
Teachers/kaiako have a deep understanding of our Māori learners contexts, including languages spoken at home,
histories, stories and cultural values, to provide culturally responsive teaching.
LITERACY LEARNING & ENGAGEMENT
Ensuring that literacy learning is relevant and interesting for students was one of our
school improvement strategies to raise the literacy achievement levels of students.
The Me & My School data from 2020 showed that only a very small proportion of our
students are motivated to read books or write by choice and very few read at home.
Sally Muir (Literacy facilitator) was contracted to work in the school throughout the
year (approximately once a week) to, provide professional learning for teachers and
inclass support to grow effective literacy teaching practices across the school. Her
work initially focussed this term on building capability of all teachers by leading
them to gain a “big picture” shared understanding of the key principles that
underpin quality teaching and learning in literacy. She then shifted to focus on
building the expertise of Ako Pod teachers so that they could then provide peer
support for teachers within their Matauranga hubs.
Throughout the lockdown, Sally continued to facilitate online professional learning
sessions with teachers each Friday. The focus of these sessions was to support
teachers to facilitate literacy learning that is both relevant and interesting via
distance learning within the context of Poetry and then Essay Writing. This
professional learning had a particular impact and teachers noted a signiﬁcant
improvement in the quality of the writing of those students who were regularly
accessing the lessons online.
Other initiatives that supported increased engagement of students in Reading
included:
●
Better use of the school library made by both classes and individuals.
●
Better promotion of new books and resources to staff and students.
●
Rewarding students for reading mileage - eg the Hell’s Pizza Challenge.
AKORANGA

A two year overview for Science, Social Science & Health has now been
developed in draft. (see below) This took much thought, consideration and
consultation with our school community. .The intention was that we would “sit”
with this for the remainder of 2020 and then consult with students and whānau
before ﬁnalising it at the end of the year. Unfortunately, due to the lockdown,
our usual consultation with whānau process did not take place. We will look to
do this during 2021.

Quality Teaching & Leadership (cont)
CURRICULUM FRAMEWORK TOOLS
During 2021 the school continued its journey to make good use of the Curriculum Framework Tools to help
teachers gain a comprehensive view of student capabilities in Reading, Writing & Maths and make dependable
judgements about the progress and achievement, including what they need to learn next. Nadine Sorrenson
(Evaluation Associates) continued to support teachers at the start of the year with the implementation of them
Curriculum Framework Tools through the provision of professional learning. We continue working towards
gaining consistency in the dependability of judgements across all teachers, particularly with those teachers who
are using these tools for the ﬁrst time. However, the moderation meetings have proved to be an excellent forum for
teachers to seek clariﬁcation and challenge each others decisions. made and as a result this works to strengthen
practice and conﬁdence with the tools. This process also helps to strengthen teacher practice and conﬁdence with
the tools. In 2022 we look to build teacher capability to use the tools habitually to support teaching and learning
as well as using the reports available to assist with reporting and data analysis.
PROFESSIONAL GROWTH CYCLES
The requirement for teacher appraisals have been removed and replaced with the “Professional Growth Cycle”. The
professional growth cycle is a more holistic approach which has the following elements to it:
■
Opportunities for teachers to develop a common understanding of what the Teaching Standards look like in
practice at our school
■
An annual cycle of professional growth that all teachers participate in.
■
The provision of professional learning for all teachers
■
The opportunity for all teachers to discuss and receive feedback on their practice including observations
■
An annual summary statement for every teacher stating they have participated in an annual cycle and attesting to
whether or not they meet the professional standards.
The school adjusted our school processes to meet the new requirements and trialled this throughout 2021. Teaching as
Inquiry sat at the heart of the process. Senior Leaders carried out a review at the end of the year with some changes to
be made for 2022.
PROFESSIONAL LEARNING GROUPS
Teachers and teams continued to inquire deeply into
their practice (and this shifted to those practices that
would have the most impact in distance learning
teaching) and held robust practice analysis discussions
throughout the year (including online) inquiring deeply
into the collective and individual impact of their actions.
All teams sought student voice to inform their
programmes and how they were delivered.
Each team presented their collaborative inquiry journey
at the “Story Hui” at the end of the year. What was
really apparent is that, while the lockdown did create
challenges, it also created opportunities for teachers to
think “outside the box” and come up with creative
solutions. The story hui showcased how even if we
didn’t necessarily achieve the outcomes for students
this year that we aimed for, the insights teachers gained
from learning from and with each other will carry
forward to next year.
MIDDLE LEADER GROWTH AND DEVELOPMENT:
Middle Leaders have a critical role to play in ensuring quality curriculum delivery and leading pedagogical change. To
help support our middle leaders in building their kete of deliberate acts of leadership required to lead change in others
Mark Osborne was contract to work with the team in support of their own leadership inquiries. Mark led them through
discussions around their current challenges and celebrations and provided just in time professional development relating
to the challenges they were facing supporting the problem solving process. The middle leaders found these sessions
really valuable.

Barrier Free Access
What were we aiming to achieve in 2021?
●
●
●
●

●
●

Address the gender imbalance that currently exists (refer Me and My School data) which indicates that girls are significantly
polarised in their opinions regarding how engaging and relevant learning is for them especially in comparison to boys.
Ensure all students (including gifted) have greater choice and voice in relation to in their learning to ensure it is meaningful to
them across all curriculum areas, including specialist subjects.
Increase girls engagement in fitness and sports activities, especially at competition level.
Address the pattern of underachievement of all boys in Writing and Māori boys in Reading by ensuring boys are engaging in
literacy tasks and activities that are engaging for them and that delivery of targeted lessons and interventions results in
accelerated progress. (refer also to targets).
Make excellent use of the school library and employ effective literacy strategies to foster a love of reading and writing in all
students.
Work to include community resources and EOTC to enhance our literacy programme within school and provide rich
experiences for writing.

GENDER IMBALANCE
The Me & My School data, a survey completed with students, indicated that there a gender imbalance exists which
indicates that girls are quite polarised in their opinions regarding how engaging and relevant learning is for them at our
school. While at leadership camp in Term 1, Lali Sefo took the opportunity to facilitate a session with the student leaders,
seeking their opinions and ideas around some of our school goals. She was interested in hearing more about what might
contribute to the fact that some girls strongly that school is relevant and interesting for them, while others strongly
disagree. Their feedback was really interesting and the ﬁndings were shared with teachers for further discussion and
consideration.
The leaders suggested that:
●
Girls should be able to do some things on their own without the boys being involved.
●
Teachers could teach in ways that girls will enjoy learning more as girls.
●
Boys often dominate the learning and conversations in class and are allowed to.
●
Girls need to be asked what they want to learn about more often. Male teachers don’t ask them what they are
interested in.
●
Boys judge girls so girls don’t want to speak up.
●
Boys are too rough - in PE & sports especially so girls are reluctant to take part.
●
Girls aren’t always encouraged to speak up by teachers.
●
Some girls need more time to process information.
●
Some teachers make inferences that boys are stronger than girls.
●
Some teachers give boys ‘boy jobs’ and girls ‘girl jobs.’
●
Girls sometimes focus too much on boys, drama and their friends rather than their learning.
●
Girls are sometimes more worried about what others think of them so therefore too scared to say and do things
These insights were so powerful and teachers were really interested in hearing their feedback. This information led to
much further discussion in teams and professional learning groups. Although the lockdown interrupted the
implementation of new strategies planned at school, this has provided much food for thought as we enter into learning
back on site from the start of 2022.
One thing the school did do was to employ new strategies to increase girls engagement in Sport. NZ Cricket was in the
school taking sessions speciﬁcally for girls, which resulted in a girls only cricket team entering the inter school competition
for the ﬁrst time in years. A girls soccer team also entered into the inter school competition for the ﬁrst time.

Maori Achievement Collaborative:
The MAC initiative is jointly delivered supported by the New Zealand Principals
Federation and Te Awatea (the Māori Principals Association). It provides opportunities
for networking and professional learning speciﬁcally in the following areas:
○
Te Tiriti o Waitangi – The articles of the Treaty and the Implications for schools.
○
Effective Educational leadership; Culturally responsive/sustaining learning
contexts and systems.
○
Culturally responsive/sustaining effective teaching for Māori learners.Māori
enjoying and achieving educational success as Māori.
○
Māori learner progress and achievement (including proﬁciency in te reo Māori)
We have joined this initiative half way through the year and have beneﬁted from our
Advisors (George Ihimaera) support to build the capability of both the Principal and
Deputy Principal to lead culturally responsive practices school-wide. George has been
particularly helpful in supporting the process for reopening our rua reo class Te Whānau
o Tamapahore.

Barrier Free Access (cont)
BILINGUAL PATHWAY
2021 saw the school undertake a process of consultation to reopen the rua reo class from
the start of 2022 in response to requests from whānau that they not have to choose
between an intermediate education a bilingual pathway for their tamariki. This process
was supported by our Ministry of Education Advisors and George Ihimaera. By the start
of 2022, we had 24 Year 7 students enrolled in the rua reo class. The plan is to offer a
second class in 2023.
KA ORA, KA AKO - Healthy School Lunches Programme.
The school feels fortunate to have been included in the Ministry of Education Ka Ora, Ka
Ako programme which provides free lunches for all students every day. This is a
signiﬁcant investment in the school by the Ministry of Education - in 2021, this direct
support amounted to $256,205.00. The school is very grateful for this programme - we
have noticed it has supported regular attendance of our learners. Our provider will
change to Subway from the start of 2022.
LEARNERS WITH SPECIAL EDUCATION NEEDS
There are four levels in which learners with special education needs were supported within the school during 2021.
1.
Targeted teaching provided by the teacher within the classroom, supported by the
Assistant Principal: Learning Support and /or the Learning Support Coordinator
2.
Teacher Aide support for students within classrooms
3.
Withdrawal programmes to cater for special learning needs
4.
Outside agency intervention
Interventions took place consistently during Term 1 & 2 and included:
●
ESOL In Class Support programmes
●
Spring into Math which targets students who need a boost in their Maths Number knowledge. 46 students
were involved in this programme during 2021.
●
Mathletics - the Board of Trustees pays for a subscription for all students, but this programme proved highly
affective for learners with special needs because it is a self paced programme.
●
RTLB Interventions providing support for teachers to address the needs of both individuals and groups of
students with moderate learning and behaviour needs. 18 students received support from the RTLB service
during 2021.
●
Quick 60 Reading Programme targeting 16 students struggling with Reading.
●
Yolanda Soryl Phonological Awareness Programme targeting six students with specﬁc needs in Reading.
●
Mana Wahine aimed at supporting Māori girls to become leaders with a strong sense of identity and belonging.
●
MaDD Messenger Programme which focusses on resilience, identify and leadership.
Our Learners with Special Needs were more negatively impacted by COVID-19 lockdowns in comparison to other
students. This is because although school devices and hard packs were given out and online support was available, for
some their engagement in learning remained a challenge. However, our teacher aides did an amazing job of keeping in
contact with the students during all three lockdowns, some via google meet and others via phone. The were often
supporting students to navigate the google classroom platform and we were really grateful to them for the fantastic job
they did.
Extension Classes and activities for gifted students and those with particular talents continued to take place; these
opportunities included a wide range of cultural groups, instrumental groups, choir, Visual Art, Chess Clubs, Sports,
Wearable Arts etc. It was unfortunate that many of the wider EOTC events, festivals and tournaments these students
take part in were cancelled due to the lockdowns and restrictions. .

Barrier Free Access (cont)
TRANSITION OF STUDENTS
Having robust transition processes is vitally important at an intermediate school. 50% of our students transition to
high school every year and every year we support the transition of the Year 7 cohort in. Auckland was placed into
lockdown at the very start of our usual transition processes. High school enrolment packs had just been given out
to our Year 8 students and we had just begun our school promotional visits to feeder schools to deliver our own
prospectus and enrolment forms. As a school we were challenged to “think outside the box” for how we could still
support the enrolment and transition process for students through a digital platform. We were very proud of what
we accomplished.
●
Parent Information evenings for prospective parents were held via zoom. The ﬁrst one proved to be very
popular so we offered a further two. Each session was joined by approximately 20 parents. We adapted the
presentation to ﬁt the online platform and parents really seemed to enjoy it asking heaps of questions. We got
some lovely feedback from parents after the meeting which was nice.
●
Our enrolment form was adapted to be able to be completed digitally and emailed to the school. Our feeders
schools were so helpful throughout the enrolment process.
●
The specialist team developed a promotional scavenger hunt interactive slideshow that led people
through a tour of our school and included snapshots of different aspects of learning. This was sent to our
feeder schools who posted it on their Year 6 google classrooms. A “condensed” version was also developed
for our social media platforms and the school website. It is a really creative example of how we worked to
think outside the box to encourage enrolments for next year while on lockdown!
●
Online Transition Visits: Usually Year 6 students come to visit our school in Term 4 for an orientation visit;
unfortunately this was unable to happen. Instead, our Specialist teachers took online lessons with Year 6
students online from our feeder schools in their own google classrooms. Feeder school DP’s set up the
meetings and then invited the specialist teachers in. The Year 6 students could choose which lesson they
wanted to attend. We received great feedback from the feeder schools about these experiences.
●
Transition meetings for students with special education needs were still able to take place - these just
happened via zoom.
High school enrolments: Oversight of these proved a lot more challenging process than usual for all concerned.
Enrolling at high school was not “top of mind” for many parents and sometimes it was difﬁcult for the school to
make contact with parents. However, teachers tracked enrolments as best they could and the high schools
supported the process by keeping us in the loop with who had . It has helped that two of the three high schools
have online enrolment forms now as well. High school enrolments became a priority when students returned to
school mid November. In the end, 46/193 (24%) of our Y8 students left our school without having enroled in high
school. This is a much higher proportion than normal, however considering the challenges presented by
Aucklands lockdown, we felt proud of this achievement.

Learners at the Centre
What were we aiming to achieve in 2021?
●
●
●
●
●
●
●

Teachers will provide rich, challenging and rigorous learning (and tasks) across the curriculum, with a specific focus this year
on Social Science (including NZ History), Science, Health & PE and how this impacts the learning of at or above students.
Learning in all classrooms will be more personalised, taking into account students learning needs, interests, identity & culture.
Rich tasks will be designed by teachers which weave appropriate aspects of the key competencies in classroom learning
programmes.
Offer a variety of ways and multiple opportunities for information about learning to be shared with parents & whanau.
Finalise the design of our local curriculum, ensuring a common understanding of the way in which the NZ curriculum is
brought to life at our school through a robust consultation process with our school community.
Provide clear, coherent and progressive learning pathways across all learning areas.
As mentioned, the two year overview for Science, Social Science & Health has now
been developed in draft. This has taken much thought, consideration and consultation
with teachers. We aimed to support mplementation of this curriculum with the
provision of authentic, rich and challenging learning activities including opportunities to
learn outside the classroom. In particular, we aimed for increase our students
opportunity to experience deep science learning and a number of LOTC activities
enhanced the programme as follows:
○ Te Waka Toki Haoroa Trust brought their school outreach programme to GIS in
March. This experience included workshops where students experienced hand-on
interactions to learn about navigation and Maori voyagers. One workshop taught
about the traditional start compass, the other students learnt how sails work by
practising on a small version of a waka rig.
○ Leading up to our “Putaiao Ora” Inquiry in Term 2, Otago University brought their
Chemistry Outreach programme to our school during the ﬁrst week of Term 2.
○ “My Science Expo” was in the school on 25th & 26th May. The Science Expo is
designed for Year levels 5 to 8. All classes got to experience hands-on science
activities across a range of science ﬁelds.
○ The Putaiao Ora module of learning resulting in each student presenting their new
scientiﬁc understandings on science boards which were then shared with whanau
at the 3 Way conference on Wednesday 28 July. While Lali was walking through
the classes, she noticed how much the parents enjoyed hearing the students
talking about their science investigations. She was impressed with how well the
students were using scientiﬁc vocabulary to describe their investigations - this was
one of the learning outcomes of the whole topic.
○ 100 students visited the Science Roadshow on Tuesday 10th August. The Science
Roadshow had some new exhibitions and the students were really engaged. The
Roadshow had a new focus this year - all exhibitions centred around “Energy”. Our
cllassroom ambassadors hosted the Roadshow for the two days it was here - this
was good science learning for them as well as they needed to explain the activities
to all of the visiting schools.

●

●

●

We have a newly established a “Chess Club” at Greenmeadows which takes place
twice a week during break periods. This has proven to be a really popular
experience for students who went on to compete in the Auckland Chess
Championships.
Ministry of Education Technology Case Studies: The Ministry of Education is currently
developing support resources for teachers showcasing best practice in the delivery of
the technology curriculum for students from Year 7 - 10. We are really proud that our
school was selected to be part of this project with two other schools across the country
showcasing a unit on Digital Animation. MoE was particularly interested in this unit due
to its integration of The Arts curriculum into technology. The case study has been
written and a ﬁlm crew will be coming into the school to ﬁlm the students. The
resources will be published on TKI (the NZ teachers online resource bank) once
complete.
One of the Art Extension classes engaged in a community project organised by the
Beautiﬁcation Trust. The trust is organising for 20 boards to be painted to create a large
mural to beautify the Trimdon Street Reserve, making the space a bit more welcoming
for the local residents.

Curriculum Targets - Writing & Maths
The school's normal process for tracking the progress and achievement of students was problematic during 2020 and
once again, the school was presented challenges throughout 2021 due to recurring lockdowns. However, the process
was helped by the fact that the school shifted towards predominantly using the Curriculum Progress tools to assess and
evaluate student progress and achievement as they moved through our school. The Learning Progression Frameworks
(LPF) and Progress and Consistency Tool (PaCT), make up the Curriculum Progress tools and they help teachers to
enable a focus on curriculum progress. To some extent, teachers were still able to make dependable overall teacher
judgements at mid and end of year for the majority of students - including those who regularly accessed the schools
distance learning programme during Term 3 & 4. This equated to approximately 70% of students. Unfortunately, many
of our target students only accessed Screenmeadows on occasions and often they engaged with the opportunities
provided for social interactions with their peers, rather than the guided online lessons.
This report needs to be read through a lens of the challenges that these lockdowns presented this year; in actual fact
Term 2 was the only period this year where the school was open without interruption. These interruptions to schooling
could not help but have a signiﬁcant impact on the achievement rates of all students, but especially the target students.
All Maori students who are achieving below or
well below expected curriculum level in Writing
will make at least two years progress by the end
of the year.

WRITING TARGETS

All Māori
Target
Students

End of Year OTJ

At

Below

Well
Below

Y7 Below

3
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4

Y7 Well Below

-

-

8

Y8 Below

1

12

-
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-

1

16
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Pacific Below

7
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-

Pacific Well
Below

2

19

2

Māori Below

6

49

1

21
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What is interesting to note is that in contrast to the
progress of our target students, 19/33 (57%) of our Y8 Māori
students shifted from “At” Curriculum level to “Beyond”
Curriculum level and the Māori students in the Well Above
band maintained their achievement levels.
In Year 7, 3/17 “At” Maori students shifted to the Well Above
band and those who were Well Above sustained their
achievement levels as well. We believe this is a reﬂection
of the quality writing programme that took place during
lockdowns via “Screenmeadows”.
All Maori & Paciﬁc students who are achieving
below or well below expected curriculum level in
Mathematics will make at least two years
progress by the end of the year.

MATHS TARGETS

All TARGET
STUDENTS

There were 45 Year 7 and 30 Year 8 target students. Only ﬁve
of these students met the target of making at least two
years progress through the year. This equates to 4% of the
target group.

7

Better progress has been made by the target Maths students
in comparison to the Writing target group The shaded cells
indicate the numbers of students who met the targets. More
students met the targets in Year 7 than in Year 8.
●
The targets were met by 56/167 target students
overall. (33.5%)
●
42/103 Year 7 students met the target, compared to
16/64 Year 8 students.
We feel the thing that had the biggest impact on target
students' achievement in mathematics was the Mathletics
programme and the Spring into Maths programme (which
continued throughout all lockdowns).
Many target students who didn’t necessarily engage in the
online class lessons, still completed their Mathletics
programme while on lockdown - especially in Year 7.
Mathletics is a self paced maths programme that if used
regularly and consistently can have a signiﬁcant impact on
achievement.

Attendance & Attendance Targets
Average Attendance Rates:
● Understandably, the average attendance rates of students ﬂuctuated signﬁcantly throughout the year due to the
impact of Covid-19 lockdowns. Attendance was best during Term 1 and lowest in Term 4 due to the fact that only half
of our students returned to school for the last three weeks of Term 4. Covid created a lot of anxiety within our
community, it always took sometime for all students to return to school after a lockdown and some required a good
deal of encouragement and time before the students returned to school.
● Overall Attendance of Year 7 students was better than that of the Year 8’s in 2021.
Regular Attendance Rates:
● Overall 64% of Year 7 and 54.75% of Year 8 students attended school regularly in 2021. (ie 90+% of the time). 2020 data
for Year 7 showed 58.5% of this cohort attended school regularly through the year. This cohorts regular attendance
pattern dropped further in 2021, although this could be attributed to patterns of condoned truancy being
exacerbated by Covid 19.
● Attendance of girls is better than boys overall, however it is not so signiﬁcantly different in those who attend school
regularly. However there are signiﬁcantly more boys who are regularly absent from school. Overall 15.55% of boys
only attended between 0 - 70% of the time compared to 10.85% of girls. These ﬁgures are somewhat skewed by the
Term 4 data as when a signiﬁcant proportion of students didn’t return to school at all.
● Asian students had the highest proportion of students attending regularly and Māori had the lowest proportion.
Māori students dominate the proportion of students who are regularly absent, followed by Paciﬁc students.
It appears that the historical pattern of attendance dropping as the year progresses continued in 2021 although steps
were taken to address this while the school was open.
● A target group of students were identiﬁed and their attendance monitored closely by the Assistant Principal and
their Teacher Aide.
● The Assistant Principal made contact with all students in the chronically absent band. He tried to organise meetings
with whānau and had some success. All students in this group were referred to the Attendance Service and were
being supported by the Attendance Ofﬁcers. A good proportion of these students improved their attendance since
the start of Term 2.
● The Assistant Principal also focussed on a target group of students who were regularly absent for unjustiﬁed reasons,
particularly if the attendance showed regular absence on a Friday or Monday from the start of Term 3.. Unfortunately
the lockdown inhibited progress with this group.
● Our Youth worker supported students to arrive at school on time. He met the late students each morning, touching
base with them during the day. These students were on a “On Time” daily report which encourages students to
arrive at school on time. Consistent on time attendance resulted in a reward. Many of these students began arriving
regularly on time which was awesome.
Our Attendance in comparison to other schools.
At the end of Term 2, Everyday Matters provided the
school with a supplementary report that compared our
schools attendance rates with the attendance of other
schools. This was very helpful information. Unfortunately,
due to lockdown, we were not provided these reports for
the remainder of the year. However, the report received in
Term 2 indicated the following:

In Term 1, the proportion of our Year 7 students
attending school regularly was higher than any other
school with Year 7 students. In Year 8 it was better than
the attendance of Y8’s in other Decile 2 schools.
Our Maori and Paciﬁc students attend school more
regularly than any other school with Y7 & 8 students attendance of Paciﬁc students at our school is
particularly good and is comparable to NZE. NZE
students attend school better than other Decile 2
school but less than all schools.

Attendance & Attendance Targets (cont)
Increase the proportion of Maori students who
attend school regularly from 52.6% to 60%.
Decrease the proportion of Maori students who
attend school 0 - 10% of the time from 14.1% to 10%
During Term 1 & 2 attendance of Māori students began to improve steadily as a result of the interventions put in place.
Unfortunately, due to the lockdowns, attendance declined signiﬁcantly as the year progressed.
●
●

In Term 1 only 8.9% of Maori students attended 0 - 70% of the time. In Term 2, this increased to 12.8%.
By the end of the year 33.6% of Māori students were attending school only 0 - 70% of the time.

The targets were not met, indeed the picture of attendance for Māori became steadily worse as the year progressed.
This target was inﬂuenced by factors that were really outside of the schools control. Every effort was made to engage
our whānau to increase attendance of students - both in the distance learning programme and back at school once
lockdowns were over. Our Māori whānau were most affected by COVID-19 and we found that students who had
irregular attendance before the lockdowns often didn’t engage in the online learning and did not return to school in
November. Other parents were reluctant to allow their children to come back to school due to concerns about the
virus and this increased the proportions of students who were absent for unjustiﬁed reasons.
Over time, we were able to convince some families to return to school, but this was only a small number.
In Term 4, 39.2% of Māori students were attending regularly.
From the start of 2022, the school will once again have a strong focus on the attendance of students. We want to see
as many students back at school and learning in classrooms as possible. We are using the Resurgence funding to
reemploy the teacher aide (supplemented by BoT funds). Lets hope 2022 is a better year for attendance!
ATTENDANCE DURING LOCKDOWN
Attendance of students was analysed over the lockdown period using our school data. The Everyday Matters team
(who usually provide our attendance reports) have not included the lockdown weeks in their Term 3 analysis. However
we were interested in seeing how many of our students were deemed by teachers to be regularly engaging in the
distance learning programme. This was a judgement call teachers made (ie did not have to be 90+% of the time)
because we are aware that learning from home is not the same as learning at school and many different things going
on in the home would impact on how many times a student was able to engage. But teachers were very quickly able
to identify who their “regular” students were.
70% of all students were deemed to have regular attendance in the distance learning programme. A closer look at the
data indicates that the students not engaging were those who were also often our target students. A list of students of
concern was developed with teachers and attendance ofﬁcers visited homes to drop off hard packs, carry out a welfare
check and encourage the parents to keep contact with the school. Some students did improve their “attendance”
once that happened.

Business As Usual worth special mention
Every alternate year, the whole school goes on camp in May. 2021 was the year for this
awesome activity that enables all students to experience the great outdoors and a wide
range of team building activities. This camp is mainly funded by the Board of Trustees.
Parents are asked to contribute $100 and the school funds the remainder of the cost. In
2021, Totara Camp cost $88,682.00. The Totara Springs Camp was a great success and
was enjoyed by all students and adults (mostly!). The weather on the ﬁrst camp was a
little up and down with the rain but it didn’t stop any of the activities from taking place
although the evening activities had to be adjusted.
The weather was better on the second camp (although a bit colder!). The activities were
all appropriate - obviously students enjoyed some more than others, but overall they
were very good. Great feedback was received from parents who came on camp with us.
This is a brilliant life experience for our students.
Sadly, our annual Kawau Camp trip was cancelled for the second year in a row, so we
were very happy that this one was able to occur between lockdowns!

LEADERSHIP CAMP
Leadership Camp took place on 13th & 14th April at Sonshine Ranch. It was attended by 30 students (school leaders and
class ambassadors). The Principal & Assistant Principal (Systems) led the camp, the focus of which was to assist the
students in developing a vision for their role and a shared understanding of what this might entail. The Team Leaders
joined us during the day and the remainder of the Senior Leadership team came out for dinner on Tuesday night. Lali
Sefo facilitated a student voice session that night. In addition to the team building and leadership activities that we
planned and facilitated ourselves, the students went horse riding and had a go at archery, the ﬂying fox and the
conﬁdence course. These leaders were an awesome group of students and this camp set them up well for knowing their
responsibilities moving forward. Certainly they all shone at Totara Camp that took place a few weeks later!

SCHOOL VANS
The school was incredibly fortunate to have the Ted Manson Foundation
donate two 12 seater vans to the school for our use. These are brand new
Transit Vans. The foundation remains the owners of the vans and will cover
all costs incurred except for petrol. This includes insurance, servicing etc. We
are very grateful! While they were delivered just before lockdown, they
proved really useful for delivering devices, food packs and hard packs of
learning materials to our whānau during Term 3 & 4.

PROPERTY
The 10 Year Property plan for the school was developed during 2021 in partnership with the Ministry of Education.
This will see a number of critical property developments take place including installation of an efﬁcient cooling
system across classrooms, a remodel of the digitech classroom and a number of weather tightness issues
addressed.
2021 also saw a number of property improvement projects take place.
●
The staffroom kitchen was remodelled as one of the school SIP projects. This has made this space much
more efﬁcient and purposeful for staff.
●
The staff toilets in the administration block were refurbished (also a SIP project).
●
The staff toilets by the staffroom were refurbished.
Installation of a shade canopy has also begun - again this is a SIP project. Unfortunately completion of this
project has been delayed a number of times due to the impact of Covid-19 related issues. It is now scheduled to
be completed in 2022.

CONCLUSION:
Greenmeadows Intermediate is proud of the way in which we responded to Covid-19 challenges throughout 2021,
changing what we teach and how we teach it. There has been a signﬁcant increase in the use of digital technology
some teachers are taking quite innovative approaches to teaching and learning. Consultation with whanau during
the lockdown period indicated high levels of satisfaction with the way the school supported our community. Some
comment included:
●
●
●

●

Communication via email contained all information I needed in regards to how my child was to continue school work during
lockdown, I was reassured by way of timetable set up, notified of any changes, and was kept up to date on a regular basis
The constant communication through emails, newsletters and different means of ways in which we as whanau feel comfortable in
working as a team with kaiako to ensure that our tamariki are still experiencing kura life.
Great communication by Cathy. Super quick mobilisation to online. We were kept informed and had direct contact as needed with
Tea’s teacher. Really superb support and focus by everyone. The inclusion of extras like financial capability and specialist was
really cool. Although we didn’t require a device, it was fabulous to see how the team rallied around to distribute to kids who did, so
they could stay engaged and connected.
School kept in touch with parents and students through newsletters and daily zoom meetings. Teachers responded to the students
even during the weekends, giving feedback to the students to ensure their are on the right track with positive verbal and written
praise and motivation. The school and teachers used their own time to deliver devices to the students who needed to carry on
their education from home. The school's newsletters showed how families can get different help to support them through this
tough time.

Principal and staff wellbeing could not help but be impacted by Covid-19 duing 2021 however, the Board of Trustees
were very proactive employers who made every effort to look after the wellbeing of staff as best as they could in a
wide range of ways and this was very much appreciated by all. We all look forward to a little more normality in 2022!
Cathy Chalmers
PRINCIPAL

